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Dear Researchers, 

 It gives me a great pleasure to launch Journal Research Vol.4, ISSUE-I, 

No.7, July-Dec., 2014,“ Research Pool of Victoria College of Education” There 

are a lot of challenges which the growing education face in the realms of basic 

necessities in life. Education can play a very distinct role in bringing about this 

change. It is very important that different stakeholders unite and collaborate on 

issues which confront the society. One of the key objectives of research should be 

education research usability and application. This journal attempts to document 

and spark a debate on the research focused on education in context of emerging 

problems in education. 

We welcome all creative idea and innovations become a real challenge to 

education. I would like to express my gratitude to all academicians, advisors, 

contributors’ referees and reader. I would pat the backs of my editorial team for 

their special effort and encouragement. I expect a wider participation in this 

venture from our young teacher educators. 

                                                               

 

 

       Dr. Saroj Jain                                                                                                      

                                                                             Editor in Chief 
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                    Dr. Anamica Sarkar 

Asst. Prof., Anand Vihar College for Women, Bhopal 

 

Abstract 

This study is aimed at investigating the Examination Anxiety of students. A sample of 100 

students of Class X and XII was administered SEAT by Dr. Madhu Agrawal. Result revealed that 

there is a signification difference in Examination Anxiety on the basis of gender. 

Keywords: Examination Anxiety, Gender. 

 

Introduction  

Examination Anxiety refers to the distress one experiences when being evaluated or when 

thinking about prospective evaluations, which typically leads to reduced performances. 

Examination Anxiety affects all of us and it is perfectly natural to experience it sleeplessness, 

headaches and upset stomach are all indicators of the anxiety. The behavioral- signs are 

irritability, loss of concentration, depression, change in appetite, palpitation and various other 

symptoms. 

Objective: 

 To check the difference in Examination Anxiety of students on the basis of gender. 

 To check the difference in Examination Anxiety of students on the basis of class. 

 Hypothesis: 

 There is no significant difference in Examination Anxiety between male and female 

students.  

 There is no significant difference in Examination Anxiety between the students of class X 

and XII. 

 

Examination Anxiety of Students 
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 Sample: 

An overall sample of 100 students was drawn taking 25 male and 25 female students of class X, 

likewise 25 male and 25 female students of class XII were selected. 

Limitation The study was limited to only X and XII class students of Bhopal city. 

Tool To measure the Examination Anxiety of students SEAT (Students Examination Anxiety 

Test) of Dr. Madhu Agrawal has been used. It has 38 statements with positive or negative 

responses.  

Statistical Techniques:  

The data was analysed using mean, S.D. and ‗t‘ test. 

Analysis and Interpretation: 

Objective -1 To check the difference in Examination Anxiety of Students on the basis of gender.  

  Table – 1 

Comparison of E.A. of Students on the basis of Gender 

Group N M S.D. DF t Sig. 

Male 50 10.47 3.109 98 2.63 Sig. 

Female 50 11.64 3.167 

 

From Table-1 it is clear that ‗t‘ value was significant, which suggest significant difference in 

Examination Anxiety between male and female students. When means are compared it is found 

that Examination Anxiety of female students is higher than that of male students.  

Objective – 2 To check the difference in Examination Anxiety of students on the basis of class. 

Table – 2 

Comparison of E.A. of Students of Class X and XII 

Class N M S.D. DF t Sig. 

X 50 12.35 3.50 98 2.2 Sig. 

. XII 50 11.21 3.75 
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It can be seen from Table-2 that ‗t‘ value was significant which suggest significant difference in 

Examination Anxiety between students of class X and XII. 

Conclusion: 

Study shows that there is a difference in Examination Anxiety between male and female 

students. Study also show that there is a difference in Examination Anxiety between class X and 

class XII students. Examination Anxiety is a factor that is far more harmful that general Anxiety. 

Hence it is ideal when classroom tests are conducted there must be a clear attempt to minimize 

this form of anxiety. As failure in exams is and of the major causes of depression and suicides in 

younger generation. Psychologists believe that some anxiety is essential because it helps us to be 

alert and gives us motivation to deal with our problems. But it has also been observed that high 

levels of anxiety may block recall ability and expression of individual‘s potential. Proper 

guidance and counseling services must be provided to the students to facilitate academic 

achievement. 

References: 
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Computer Assisted Language Learning: Critical 

Concepts Language Emergence 

                                        Aayesha K. Aquzai,  

                                                                     ( Asst. Prof. (Humanities) SAIT, Indore) 

                                            Dr.Sagir Ahmed Khan, 

                                                            (Asst.Prof. (IT)I.K.College, Indore) 

                                                          Snkhan39@yahoo.com 

 

Abstract 

Computer assisted language learning (CALL) is both exciting and frustrating as a field of 

research and practice. It is exciting because it is complex, dynamic and quickly changing – and 

it is frustrating for the same reasons. Technology adds dimensions to the already multifaceted 

domain of second language learning, requiring new knowledge and skills for those who wish to 

incorporate it into their professional practice or understand its impact on the language teacher 

and learner. Yet the technology changes so rapidly that CALL knowledge and skills must be 

constantly renewed to stay apace of the field. This paper aim to study second language 

acquisition as one of the most important areas of study for applied linguistics with detail study of 

CALL. 

Keywords: Computer assisted language learning, applied linguistics, computer mediated 

communication.     

 

Introduction: 

We share an interest in language. We want to understand it, its origins, structure, functions, use, 

acquisition, instruction, and change. We seek causes for observed effects. Scientific studies of 

language representation and competence and of language acquisition and use are 

complementary.This Special Issue is motivated by the belief that our interests in language can 

better be furthered when it is conceived of as the emergent properties of a multi-agent, complex, 

mailto:Snkhan39@yahoo.com
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dynamic, adaptive system, a conception that usefully conflates a property theory with a transition 

theory. 

We have many promising and innovative ideas but only the beginnings of definitive answers as 

to how to use computers most effectively to support language learning. Despite this uncertainty, 

as computers have become more a part of our everyday lives – and permeated other areas of 

education – the question is no longer whether to use computers but how. CALL researchers, 

developers and practitioners have a critical role in helping the overall field of second language 

learning come to grips with this domain. 

So what exactly does this exciting and frustrating field of CALL entail? Beatty offers the 

following characterization: ‗a definition of CALL that accommodates its changing nature is any 

process in which a learner uses a computer and, as a result, improves his or her language‘. This 

definition, though rather broad, is nevertheless a reasonable starting point when we consider the 

range of articles that show up at CALL conferences, in CALL journals and in CALL books. It 

does, however, give rise to two additional questions: What do we mean by ‗computer‘? And 

what do we mean by ‗improve‘? The first of these is an important question in defining the field 

because CALL as considered here does not include simply the canonical desktop and laptop 

devices we label computers. It also includes the networks connecting them, peripheral devices 

associated with them and a number of other technological innovations such as PDAs (personal 

digital assistants), mp3 players, mobile phones, electronic whiteboards and even DVD players, 

which have a computer of sorts embedded in them (Levy and Hubbard, 2005). The second 

question, what does it mean to improve; can be answered with respect to a number of different 

perspectives: 

• learning efficiency: learners are able to pick up language knowledge or skills faster or with less 

effort; 

 • learning effectiveness: learners retain language knowledge or skills longer, make deeper 

associations and/or learn more of what they need;  

• Access: learners can get materials or experience interactions that would otherwise be difficult 

or impossible to get or do; 

 • Convenience: learners can study and practice with equal effectiveness across a wider range of 

times and places;  

• Motivation: learners enjoy the language learning process more and thus engage more fully; 
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 • Institutional efficiency: learners require less teacher time or fewer or less expensive resources.  

In the remainder of this general introduction, we will explore this wide- ranging field following 

the same general path as the four volumes in this set. We will begin with a discussion of the 

foundations of the field, including conceptualizations of research, design and evaluation. We will 

then touch on how CALL has been used to promote the development of language skills, discuss 

the important area of computer mediated communication (CMC) and conclude with a number of 

additional topics, including online learning, computer-based language testing, teacher and learner 

training, and CALL based on natural language processing. 

CALL theory, frameworks and conceptualizations : 

Throughout its history detractors of CALL, and indeed many of its sup- porters, have criticized 

the field as being overly ‗technology driven‘ at the expense of theory, research and pedagogy 

(e.g. Egbert and Hanson-Smith, 1999, 2007; Salaberry, 2001). Similarly, others have criticized 

the field for being too connected to general education rather than focusing on the unique qualities 

of language learning (Hubbard, 1987). In response to this a number of conceptualizations or 

frameworks have been proposed in an attempt to describe the elements of CALL adequately or to 

guide the field in what the individual authors contend is a more coherent direction (Bax, 2003; 

Chapelle, 2001; Colpaert, 2004; Hubbard, 1996; Levy 1997; Phillips, 1985; Underwood, 1984; 

Warschauer and Healey, 1998; and many others). At the time of writing, two of the more 

influential views are those of Chapelle (2001), who links the design and evaluation of CALL 

tasks to a set of principles derived primarily from the research base of the interactions 

perspective of second language acquisition (SLA), and Bax (2003), who views ‗normalization‘ 

as the defining direction for the field, a state where technology is fully integrated into language 

teaching and ceases to be special or unusual, much like the textbook, pen and blackboard of the 

traditional classroom. 

CALL research trends and issues 

Although much of CALL has been driven by development and practice, research has also played 

an important role. Within the field, research has served to move CALL towards more promising 

directions but has also worked outside the field in giving CALL some credibility in the broader 

domains of applied linguistics and education. Early CALL research often focused on attempting 

to demonstrate the superiority of using computers over traditional language teaching. As a 

number of researchers have noted, this comparative approach had limited value, often leading to 

a ‗no significant difference‘ outcome (see Dunkel (1991) and Pederson (1987) for reviews). 
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Although some studies have continued to compare the CALL vs no-technology options, most 

now are either non-comparative or compare one version of a CALL activity with another, for 

example using captions vs transcripts with online video Grgurovic ´ and Hegelheimer, 2007. 

Like other areas of second language learning, there are a variety of approaches used by CALL 

researchers. 

CALL and language skills 

In the contemporary classroom language skills are often integrated. However, just as much of the 

research on second language learning and teaching has built on separating the skills as individual 

objects of interest, so too has CALL development.We look at some of the options in using 

computers to help students develop oral skills, literacy and underlying language knowledge 

listening, speaking and pronunciation.Rather than passively listening to the teacher or audio 

tapes alone after class, through the use of the internet and CALL tools, EFL learners can easily 

participate in  more interactions by reading and listening to authentic materials with visuals and  

animations, posting and replying messages, writing and replying emails.    

CMC foundations and conceptualizations 

Computer mediated communication, or CMC, is widely practiced and has become perhaps the 

most researched area in the field of CALL. There seem to be at least two reasons for this. One is 

practical: when doing text-based CMC studies much or all of the data of interest is collected 

automatically, saving the hours of transcription associated with research on spoken language. 

Further, because there is already a range of off-the-shelf programs for CMC, there is no need for 

a lengthy and sometimes expensive development process as is the case with many dedicated 

CALL applications. Even those with limited technical skills can readily conduct certain kinds of 

CMC research. The second reason is that there is a more natural connection between the human–

human interaction through CMC and the findings from studies of face-to-face interaction in SLA. 

Conclusion  

Over the last two decades, drastic innovations in technology have changed every aspect of life 

like the way people live, communicate, work and study. The latest advances in computers and 

internet introduced new concepts and resources such as wireless connection, webcam, infinite 

images, animation, visuals and audio, e-mail, instant messaging, chat rooms, wikis, blogs, 

podcasting, online communities, groups, RSS, MSN, Yahoo, Google, MOOs (virtual 

environments where participants can meet, communicate, and interact with each other and the 

environment as well), and virtual worlds.   
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Moreover, the extent students want to exhibit the language decreases in secondary and high 

school. Elementary students can tolerate ambiguity better than high school students. Assigning 

them more complicated and enjoyable, real-life tasks can increase their motivation. CALL and 

CMC tools can create real life like communication channels. It is clear that the input is not 

stimulating enough for older and higher levels so they lose interest and motivation. CALL and 

CMC tools can fill this gap and provide multi–sensory, entertaining, challenging activities when 

integrated carefully in a conceptual way. It may help teenagers have positive attitude not only to 

foreign language learning but also the culture. 

To conclude, CALL has much to offer when it is integrated into the curriculum with a well- 

organized fashion. Students have positive attitudes towards it. As Gardner suggests, when 

students have positive attitudes they will be more motivated and they more likely to perform 

better and achieve higher levels of acquisition.   
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Development of Educational Television Programme in India 

 

Dr. Hemakant N. Wakde       Dhanjeet N. Wakde 

Associate Professor       Research Scholar 

Madan Maharaj College, Bhopal                BU, UTD, Bhopal 

 

Abstract 

This study is aimed at investigating the Development of Educational Television Programme in 

India.Utilisation of Television for the growth and development of quality education in India. 

Awareness about various programmes conducted by various agencies in India. 

Keywords: Educational television programme 

 

Introduction 

Television has become the most vibrant and effective mass communication tool globally. 

Thousands of television channels are now available in the world for 24 hours a day by 365 days a 

year. Now we can undoubtedly remark that broadcasting industry has become the largest 

communication industry. It cannot be denied that it is one of the prime industries among all. 

 India, the largest democracy in the world, is also not legging behind. India believes that in the 

democratization of the airwaves through radio and television signal for all Indians. Even it‘s hard 

to imagine that within a half century of the existence of telecasting, India has now more than six 

hundred channels with 24 hours continuous broadcasting. Perhaps, it may be the highest growth 

in the world with maximum functioning television channels. 

Though, popularly known as an idiot box, the role of television has changed in the last few 

decades. Television helps to educate the masses through entertaining programmes; it may boost 

the intelligence development of children, and is helping to make superior education available to 

everyone regardless of where they are in the world. Dr.Saglik and Ozturk state that television, 

which as an important place in mass communication, has a significant role in distance education 

with its special position, the way of presentation and qualities peculiar to itself. Technological 
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developments in the field of communication can be adopted in the field of education as it is 

adapted to many field of life. Thanks to the new technologies available in this field and the 

advantages they provide, television can already be seen as an outdated tool. Yet as long as the 

opportunities it provides still keep its validity, television technology is not far from the new 

developments.                

Use of television as an instructional or educational medium was first reported in 1932 by state 

university of IOWA in USA on an experimental basis in the world fair. Realizing the power of 

television per educational purpose, the US federal communication commission reserved 242 

frequencies for educational broadcast on no profit and non-commercial basis in 1952.                 

In India, television was started as an educational experiment in 1959.The aim was to provide 

information to viewers with the purpose of influencing attitudes. The former CEMCA Director 

U.V. Reddi says that the Indian broadcaster has, since its inception ,been an active partner in 

educational broadcasting. The broadcasting and organisation and other governmental agencies 

have been involved in the production of educational programmes, with transmission, however, 

remaining within the exclusive control of the former. The first educational experiment of 

doordarshan was with higher secondary schools in Delhi covering such subjects as Physics, 

Chemistry, Hindi, Current Affairs and Geography.  

Background of Television Programme 

From its inception, doordarshan‘s role as an agent of education and social change is worth 

mentioning. In 1961, Doordarshan was used exclusively for middle and higher secondary school 

education. The experiments used in teaching science, mathematics and language where proved 

most successful with appreciation received from various international organisations like 

UNESCO. Krishi Darshan, an agricultural programme was launched on January 26, 1967 and is 

able to again much popularity. This pilot project was launched by the department of Atomic 

Energy, in collaboration with the ministry of Information and Broadcasting, All India Radio, the 

Indian Agriculture Research Institute and the Delhi Administration. 

Doordarshan‘s role in education really increased substantially from 1975 when the Satellite 

International Television Experiment (SITE) was conduct. It was a one year pilot project designed 

jointly by National Aeronautics and Space Administration‘s (NASA) and Indian Space Research 

Organisation (ISRO). The SITE was primarily undertaken to experiment with television through 

satellite communication to broadcast special educational messages to 2400 villages in six states 

of Andhra Pradesh, Karnataka, Bihar, Orissa, Rajasthan and Madhya Pradesh. Its objectives were 

to progress rural primary education, to provide teacher training, to improve agriculture, health 
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and hygiene and nutritional practice and to contribute to family planning and national 

integration. The television programmes were produced by All India Radio and broadcast by 

NASA‘s ATS-6 satellite stationed above India for the duration of the project. The project was 

supported by various International agencies such as the UNDP, UNESCO, UNICEF, and UTI. 

The experiment was successful, as it played a major role in developing India‘s own satellite 

programme, INSAT. The project showed that India could use advanced technology to fulfil the 

socio-economic needs of the country. 

The Kheda Communication Project (KCP) was a milestone in the history of Indian television. It 

was a field laboratory that aimed at the development of local communication in Kheda district of 

Gujarat. It remains to-date the most innovative experiment in using television for empowerment 

and participatory rural development. This project began in 1975 and continued till 1990. The site 

chosen for the experiment was Kheda district, which is an area near the SAC headquarter in 

Ahemadabad. The development and Education Communication Unit managed this project and 

produced the development and educational programmes involving the local audience. This 

project was tested for the production of research based participatory development programmes 

receiving worldwide recognition and acceptance. Kheda Communication Project was yet another 

pioneering experiment using television for educational purposes in India. It had some special 

features that made the project truly special in the realm of Indian television. 

The education component is drown from the contributions from varied sources such as Indira 

Gandhi National Open University (IGNOU), University Grants Commission (UGC), Central 

Institute of Educational Technology (CIET),and State Institute of Educational Technology 

(SIET). The University Grants Commission (UGC) started educational programmes on August 

15, 1984. The UGC in collaboration with INSAT started educational television project , 

popularly known as ―Country Wide Classroom‖ on August 15,1984 with the aim to update , 

upgrade, and enrich the quality of education while extending their reach. Under this programme, 

an one-hour programme in English on a variety of subjects is presented with the objective of 

general enrichment for undergraduates, educated public and the teachers as well. An inter-

university Consortium for Education Communication (CEC) along with a chain of about 20 

audio-visual media Mass Communication Research Centres were set up by the UGC at different 

institutions in the country, to ascertain high quality of programming for this project. 

In addition, there are sponsored programmes like turning point, Adult Education programmes, 

Terra Quiz and Bhoomi (programme on environment), programmes on issues related to women, 

tribal affairs and other public service programmes which are broadcast on regular basis. The 
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information components on DD News Channel keeping in view its commitment for promoting 

quality cinema, Swarna Kamal (Golden Lotus) and Rajat Kamal (Silver Lotus) National award 

winning regional feature film are telecast on the last Sunday of the month at 11.30 p.m. Prasar 

Bharati has entered into a partnership with the Public Service Broadcasting Trust (PSBT) to 

source quality documentaries on various issues of concern to the public. These documentaries, 

produced by eminent as well as budding film makers are telecast on DD National every Sunday 

at 9.30 p.m. Like the famous documentary ‗War and Peace‘ by the famous filmmaker Anand 

Patwardhan .Prasar Bharti also participates actively in the annual documentary film festival 

known as the Open Frame.DD National blends a healthy and strong mix of entertainment, 

information and education. 

One milestone was achieved in the educational broadcasting, when the Government of India and 

Indian Research Organization (ISRO) launched (EDUSAT) on September 20, 2004, a satellite 

dedicated exclusively for educational purposes. EDUSAT was successfully launched into a 

Geosynchronous Transfer Orbit on the first operational launch of the Geosynchronous satellite 

launch Vehicle, which flew from the First Launch Pad at the Satish Dhawan Space Centre in 

Sriharikota. EDUSAT is the first Indian Satellite built exclusively for serving the educational 

sector. It is mainly intended to meet the demand for an interactive satellite based distance 

education system for the country through low-cost ground segments and reach the unreached in 

every nook and corner of India. It strongly reflects India‘s commitment to use space technology 

for national development, especially for the development of the population in remote and rural 

locations. 

India‘s first broadband network on EDUSAT for schools-VICTERS (Virtual class technology on 

Edusat for rural schools) inaugurated by Dr.A.P.J.Abdul kalam, the ex-president of India on 28 

July 2005 in Thiruvananthpuram has revolutionized classrooms through interactive IP-based 

technology. Kerala since demonstrated how EDUSAT could be used to successes fully empower 

teachers. 

The IGNOU- Doordarshan telecast programmes, designed mainly for distance learner started in 

May 1991. Initially they were telecast on Monday, Wednesday and Friday from 6:30 to 

7.00A.M. through the national network of doordarshan with an aim to provide tele-counselling to 

student of open universities in remote areas. Owning to the encouraging response from viewers, 

the frequency of this project was increased to five days a week. 

Gyandarshan is an educational television channel is organized and administered by NCERT, 

IGNOU and the national institute of open schools. IGNOU, Ministry of human resources 
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development and Prasar Bharti started the channel in January 2000. This channel provides a 

blend of core. Curriculum based programs in the areas of primary, secondary, higher, distance, 

technical and vocational education. Education media research centre (EMRC) and audio visual 

research centres at different places produce programmes for university students. These 

enrichment programmes provides education within the reach of students in small towns and 

villages.  

 Gyandarshan-1 is the India‘s first truly educational channel. It offers informative programmes of 

relevance and value to specialized categories, pre-school kids, primary and secondary school 

children, college/university students, youth seeking career opportunities, housewives, adults and 

many others. These programmes are contributed by major educational institutions such as 

IGNOU, UGC/CEC, NCERT /CIET, Directorate of Adult Education, IIT, TTTI and other 

educational development organizations of the country .It was launched with the motto to telecast 

educational programmes produced by the Indira Gandhi National Open University (IGNOU). 

 Gyandarshan-2 is an exclusive educational satellite to provide interactive education using DVB-

RCS Technology. It also caters to the training requirements of different agencies. It offers 

distance education through Virtual Class Room mode and provides access to digital repository of 

educational content hosted at IGNOU. Since gyandarshan-2 is devoted to interactive distance 

education, viewers can directly access the experts in the studio during an ongoing programme, 

via STD telephones/ FAX/e-mail installed at the learning ends, that, is received in the studio at 

the up-linking end, so that the resource persons can respond to the learners in real time.   

 EKLAVYA - Gyandarshan-III channel dedicated to technical education was started on January 

26, 2003, in collaboration with the department of technical education of the HRD ministry and 

IITs with IIT, Delhi as the nodal point. This channel is designed to carry video courses in 

different disciplines on weekdays and special interest programmes on Sundays. Eklavya features 

lectures of the courses taught at IITs situated at Kharagpur, Mumbai, Kanpur, Delhi, Guwahati, 

Roorkee and Chennai. 

Another educational channel is Vyas. Dr.Murli Manohar Joshi, the then Minister for HRD said 

Vyas channel is in the name of the sage Ved Vyas for his exceptional contribution towards 

expansion of education. Vyas channel is the fourth in the bouquet of Gyandarshan channels. This 

is a 24-hour higher educational channel of the UGC, launched on January 26, 2004. Eighty five 

percent of the channel content is curriculum based, the rest being enrichment programmes.  
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Abstract 

This study is aimed at investigating the Causes of Wastage and stagnation of Primary School 

Girl students. Primary education provides fundamentals of all formal education. It starts at 6 

years and continues upto 10-11 years of age. Primary education is a fundamental need of life 

and its development. Education is a birth right of every child which must be ensured by the State 

or Central Government. Primary education is the minimum education for an individual which 

helps in the removal of the darkness of ignorance and illiteracy from his life. Wastage and 

Stagnation are two great hurdles in the way of attainment of universalisation of education in the 

country. Statistics show that the number of elementary schools has increased and we have now a 

primary school within easy walking distance from the home of every child. The enrolments in 

class I to V have increased, huge amount of money is spent on elementary education, but 

unfortunately there is not so much increase in literacy rate. Therefore, these two major leaks that 

is Wastage and Stagnation need to be plugged immediately. Only then education ceases to be an 

exercise in futility. The earlier we do, the better it will be. This paper explains the meaning of 

wastage and stagnation in primary schools and their causes. It also describes the measures 

taken to remove wastage and stagnation in primary schools. 

 Key Words: Wastage, Stagnation, District Primary Education Programme, Sarva Siksha 

Abhiyan. 

 

Meaning of Wastage 

While clarifying the meaning of the word in education Hartog Committee remarked the 

following: 

"By wastage we mean premature withdrawal of children from schools at any stage before 

completion of the primary courses". 

mailto:firozakhan269@gmail.com


 

~ 16 ~ 
 

This statement does not mean there is no wastage in the Secondary Course and Higher Course. 

Any student, who receives education at any stage, is expected to complete his education with the 

prescribed period. If one withdraws from the course before completion, then that individual or 

individuals are deemed to be wastage to the course. 

In Primary Education, the main objective is the attainment of stable literary through five year 

schooling. If a child entering school leaves it or is withdrawn from school before completing 

class V, it leads to wastage in education. So wastage is premature withdrawal of children from 

schools. A rough and ready method to measure wastage is to compare diminution in enrolment 

from class to class in series of years. 

Such students do not complete the study of their curriculum and consequently the time, money 

and energy expended on such students prove to be sheer wastage. Hence the most popular use of 

the word "Wastage" in education means the wastage of time, effort and money. 

Meaning of Stagnation 

The students at every stage of education are expected to pass the examination after finishing the 

whole course. But it has been found that in general practice many students are not able to pass 

the examinations in one class or in more than one class within the prescribed period. 

Thus, they fail and remain in the same class. These failed students repeat the same class and 

course whereas their other colleagues pass that class and study in the next upper class. This 

process has been called the process of stagnation. Thus by stagnation it is meant the stay of 

students in a particular class for more than one year. 

So the word 'Stagnation' in education means the detention of a student in a class for more than 

one year on account of his unsatisfactory progress. The Hartog Committee reports, "By 

stagnation we mean the retention in a lower class of a child for a period of more than one year. 

Of course stagnation always means wastage". 

Really it was the Hartog Committee (1929), which for the first time pointed out that the "massive 

wastage and stagnation are taking place in primary education. Primary Education is ineffective 

unless it at least produces literacy". 

No child who has not completed primary course of at least 4 years will become permanently 

literate. The investigation conducted by Gokhale Institute showed that literacy could be obtained 

before it could lapse. That is because, pupils acquire stable literacy only after they complete at 

least class IV. 
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As in the case of primary education, the wastage and stagnation were also eating the vitals of the 

secondary education. The tremendous loss that is caused because of the problems of the wastage 

and stagnation will be clear by looking at the results of High School Final every year. 

University education everywhere in the country is also not free from the ghost of wastage and 

stagnation. Probably, the problems of wastage and stagnation exist in a greater degree at this 

stage of education. It has been remarked that great 'wastage' of public money is taking place 

every year in the University Education. 

What is more regrettable is the fact that there is some indifference towards the serious loss of 

public money. Also no less indifference is shown for the wastage of time, money and energy of 

the students, their parents or guardians and their ambitions and aspirations in life. 

Causes of Wastage and Stagnation 

The causes of wastage and stagnation are of 3 categories: economic, educational and social. 

Economic Causes 

Studies conducted on the subject show that 65% of wastage is due to poverty. According to 

Kothari Commission Report, "A child is sent to school between 6-9 years of age because at this 

age he is a nuisance at home than a help. 

At the age of 9 or 10, the child becomes an economic asset, because he can work at home or earn 

something outside. This is especially true of girls who have to assist the over-worked mother at 

home. The child is withdrawn from the school and thus he becomes a wastage case". 

Parents mostly involve their children in domestic work and this leaves no time to child for study. 

Financial handicap is responsible for wastage and stagnation. Out of poverty some parents utilize 

the service of their children to supplement earning. 

In many cases poor parents find it almost impossible to lose the assistance of children. Poverty of 

Indian people is miserable that they find themselves unable to meet other expenses connected 

with the education even against the provision of free education of their children during harvest 

time; children cannot afford to go to school as they are required in the farm. Again, out of 

poverty children lack minimum diet and are unable to stay for long in schools. 

Social Causes 

Class and caste distinctions prevail in India, the former in urban areas and the latter in rural 

areas. Especially in the case of girls custom of early marriages or betrothals stands a bar. There is 
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an opposition to send grow-up girls to schools especially to the mixed schools without women 

teachers. 

Muslim parents exhibit more of orthodox views about their girls. Even in the case of boys some 

parents due to caste restrictions do not want their children to mix with power caste boys and 

girls. Coeducation of boys and girls in some places is looked with suspicion. And as there is no 

separate provision of education for girls, deprivation of girls from schools leads to much 

wastage. 

Educational Causes 

Only educational causes are responsible for another 30% of wastage. Government of India 

admits this in the following words: 

"The educational institutions being ill-equipped, poorly housed and with dull and depressing 

environment unfortunately could not exercise effective counter-acting influence". 

Uncontrolled fresh admissions without consideration of age or time have no permanency. That 

is, admissions are made of under-aged and over-aged children. Again admissions are done 

throughout the year. So there is more of wastage and stagnation. That is because under-aged 

children lost interest in classes, whereas over-aged children remained away from school out of 

shame. 

Lack of adequate accommodation, too much of over-crowding schools with high pupil-teacher 

ratio become the main causes of wastage and stagnation. Again, increased number of single-

teacher schools, inefficient teaching, lack of teacher-pupil contact, frequent transfer of teachers 

and plural class-teaching disturbed the quality of instruction which ultimately cause much 

wastage and stagnation. 

In short, dull and unattractive schools, incomplete schools, inefficient and poor quality of 

teachers, defective examinations, uninteresting curricula, lack of proper parental attitude, 

absence of school health services and school mid-day meals are responsible for much of wastage 

and stagnation in schools. 

Miscellaneous Causes 

Sometimes children in schools suffer from diseases of serious kinds and they are withdrawn for a 

long period causing wastage. Death of one of the parents or both causes much hardship to 

children. Orphan children drop-out from school without completing education, and so the 

wastage. 
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Remedial Measures 

Statistics indicate huge wastage at the Primary stage. Of every 100 pupils that enter class I only 

40 reach class V and only 20 reach class VIII. So steps are required to be taken for fighting 

against such alarming wastage those 80 students out of every hundred leave school before they 

complete age of 14. 

1. Stagnation and wastage can be reduced by concentrating on quantitative improvement by (a) 

Universal provisional and (b) Universal retention. Again attempts should be made for qualitative 

improvement of pupils. 

2. Qualified teachers should be appointed to create better quality in the instructional programme 

to attract children. 

3. Fresh admissions should be made at the beginning of the school session within two months 

from the date of commencement of school year. And it should not be done throughout the year. 

4. As far as possible provision should be made for starting of Pre-Primary Schools to admit 

children below 6 years of age. So that it will be a sort of pre-registration and preparation of the 

pupils to get admitted in schools. It will avoid the enrolment of under-aged over-aged children. 

5. The curriculum may be made modest, simple and interesting so that it can be implemented 

most efficiently. 

6. Improvement, of the Professional competence of teachers may be made by providing training 

facilities, both pre-service and in-service. Necessary guide books for teachers and work books 

for students and other literature should also be provided. 

7. Adequate and attractive school buildings should be provided. Necessary equipment and 

teaching aids should be supplied for making education more interesting and effective. 

8. Teacher-pupil ratio may be maintained at such a level as to ensure adequate individual 

attention to be paid to each individual in every class particularly in class-I. As far as possible 

only trained and competent teachers should remain in charge of class I. 

9. As master of policy it has been adopted that children from class-I may be liberally promoted to 

class-II and the like without any detention at any stage. 

10. Provision of part-time schooling may be made for the benefit of children who cannot attend 

the school during regular hours on account of domestic and economic disabilities. 

11. Effective supervision and inspection may be provided in schools. 
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12. Best possible use may be made of the existing resources, both human and material. The 

schools may be graded according to efficiency and standards. This will provide ground for 

qualitative improvement of schools, which ultimately will go to reduce wastage and stagnation. 

13. Special provision should be made for educating the mentally retarded children by opening 

special institutions in each State or district level. 

To reduce wastage and stagnation in a bigger way, pupils may be given nutritious diet by 

introduction of mid-day meals under the School Health Service Programme. Existing mid-day 

meals system should be carefully regulated. 

District Primary Education Programme (DPEP) 

 District Primary Education Programme was launched in India in 1994. It is one of the largest 

education project ever taken in the world. Some of the objectives of DPEP are to (i) Provide all 

children with access to primary education (class I to V) (ii) Reduce primary drop-out rates for all 

students to less than 10% (iii) Reduce difference in enrolment drop-out rates and learning 

achievement among gender and social groups to less than 5 %.  

Sarva Shiksha Abhiyan (SSA) 

Sarva Shiksha Abhiyan is an educational scheme. The scheme has been formulated for 

universalisation of primary education. The main aim of Sarba Sikhsha Abhijan is to provide 

useful and practical primary education to all the children of 6 -14 years by 2010. Some of the 

abjectives of Sarba Sikhsha Abhijan (SSA) are – (i) To give more importance to the education of 

the girls (ii) To provide equal access of education of children belonging to schedule castes, tribes 

and living below poverty line (iii) To publicize the concept of education among the common 

people. (iv) To make the people conscious that the schools and other educational institutions 

belong to them. (v) To introduce a programme of literacy, library, women empowerment, games 

and sports, to establish a relation among the schools and the public. 

Conclusion 

The present study deals with the causes of wastage and stagnation and the remedial measures 

taken to remove the same. Only by way of implementing the Government schemes it may not be 

possible to remove wastage and stagnation fully. It is only possible when the teachers take the 

pivotal role in transacting the lessons and curriculum as a whole in the classroom situations. 

Education is one of the factors affecting the physical and mental growth of a child. The SSA is 

doing yeoman‘s service so far as enrolment of pupils in the age group 6 - 14 is concerned. Mere 

enrolment is not enough. The teachers are in collaboration with the parents, Government 
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machinery, Panchayats to see that there is no instance of wastage and stagnation. The teacher as 

a manager of the teaching Wastage and Stagnation in Primary Schools learning process, should 

plan, organize, lead and control the effects of all the available new material resources involved in 

the process of teaching learning in such a way as to achieve the teaching learning objectives with 

maximum efficiency and effectiveness and that too, in keeping conformity with the 

Constitutional guarantee to Right to Education. 
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Abstract 

Present study is aimed at studying the relationship of study habit with family climate of high 

school students and also to see gender difference on the basis of their study habit.The study was 

conducted over a sample of 96 students (49 boys and 47 girls) of Bhopal city . Study Habit 

inventory by M. Mukhopadhyay and Family Climate Scale by   Dr. Beena Shah was  used to 

measure study habit and  family climate respectively. The result reported that family climate 

significantly effects on study habit of high school students.  

Keywords: Study habits and Family climate. 

 

Introduction 

Study habit are important and play a crucial role in shaping the personality of the individual. 

Study habit helps in proper learning by thinking regularity, proper reasoning, concentrates of 

study punctuality etc. 

According to Perceived and Elligton (1984) study habit refers to the method or techniques of 

effective learning which in turn involve a set if study skills as organization of time, effective use 

of time reading skills, easy writing, report writing skills, note taking examination techniques. 

Family plays  a very important role in  all-round development of a child parent child interaction 

and parents way to deal with their children  develop certain attitude among the children towards 
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their home environment. The word climate is more comprehensive one . It includes within itself 

the word environment. The human elements around the child is called environment. It embraces 

social, physical and emotional activities of the family All these combined together constitute the 

family. 

Objectives 

 To find out the effect of family climate on study habit of high school students. 

 To   check gender difference in study habit.  

 To find out  the gender difference in the family environment. 

Hypotheses 

 Family climate effects on study habit of high school students. 

 There is no significant difference in the study habit of high school students on the basis of 

gender. 

Method 

Sample 

The sample  of the study consisted of 100 high school students (50 male & 50 females) selected 

from high schools of Bhopal. 

Tools 

Study Habit Inventory by M. Mukhopadhyay was used to access  the Study habit of respondents 

and Family Climate scale by Dr. Beena Shah was used to access family climate. 

Procedure 

The inventories were administered individually to groups of high school students.  The students 

were asked to read instruction carefully and give their responses genuinely on all the items of 

score collecting tool,  The obtained data was tabulated and analysed with the help of Mean, S.D. 

and ‗r‘. 

Result and Discussion 

Table-1 

Relationship of family climate and study habit 

Variables N ‘r’ Significance 

Family Climate and Study Habit  

98 

 

0.113 

 

P<0.05 
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Table-2 

                Comparison of study habit of high school students on the basis of gender. 

Sr. 

No. 

Sample 

Type 

N M Sd SED df CR Significance 

1. Boys 49 170.6 17.5 1.65  

98 

3.8 p>0.01 

Girls 47 178.3. 16.4 

 

Conclusion 

Thus on the basis of the obtained result it may be said that family climate effect positively on 

study  habits of high school students. Boys and Girls  differ significantly on scores of study habit 

and family climate Mean value of study is superior in favours of girls the boys. While opposite 

results are obtained in case of family climate.  

Study habit is important for students  so it is necessary to inculcate good study habit among the 

secondary students. Parents attitude attention and family climate effects study habit of child so 

favourable climate and a personal attention should be provided by parents. 
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Abstract 

Human rights are a universal phenomenon became right have been imbibed in our society over 

the year. Human rights are necessary for the dignity of everyone without it we cannot live as 

human beings. Human rights education is not something like consideration of abstract ideas 

reflecting certain generous ideas. The paper tries to present Human Rights Education as a 

means of importance of human rights education at secondary stage and the role of teachers in 

promoting human rights.  

Keywords: Human Right: secondary stage of education and role of teachers. 

 

Introduction 

The concept of human right is as old as political philosophy. Human beings are rational human 

beings. They by virtue of their being human possess certain basic and inalienable rights, which 

are commonly known as human rights. Human rights, being the birthrights are therefore, inherent 

in all the individuals irrespective of their caste, creed, religion, sex and nationality. These rights 

are essential for all the individuals as they are consonant with their freedom and dignity and are 

conducive to physical, moral, social and spiritual welfare. They are also necessary as they 

provide suitable conditions of the material and moral uplift of the people. Because of their 

immense significance to human right; human right are also sometimes referred to fundamental  

rights, basic rights, inherent rights, natural rights and birth rights. 
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Human Rights Education 

The right to the fulfilment of such vital needs as food, shelter, health care and education and the 

right to enjoy civil and political liberties. Education has been specified as one of the fundamental 

human rights vide Article 26 of the `Universal Declaration of Human Rights‘ 

Article 26 

1. ―Everyone has the right to education. Education shall be free, at least in the elementary 

and fundamental stages. Technical and professional education shall be equally accessible 

to all on the basis of merit.‖ 

2. ―Education shall be directed to the full development of the human personality and 

strengthening of respect for human rights and fundamental freedoms.‖ It shall be promote 

understanding, tolerance and friendship among all  the nation, racial or religious groups 

and shall further the activities of the United Nations for the maintenance of peace. 

3. ―Parents have a prior right to choose the kind of education that shall be given to their 

children.‖ 

Thus, being a human right, education has essentially ‗to contribute to the development of global  

human rights culture‘. This is the way all human rights documents have stressed the need for 

education in human rights at all important stages namely policy formulation, curriculum 

development and actual teaching-learning activities. 

Aims of Human Rights education 

Education is an important index of human development. Along with economic growth and 

empowerment, it forms the core of every social and human development doctrines. The main aim 

of Education is all round development of an individual. That is possible when education must 

form an essential foundation for the realization and development of human rights. The history of 

education provides ample evidence that education has not been used as an instrument for 

developing an appreciation for the development of each individual as human being. 

 To make students aware of the human right lay down by U.N.O., Vienna declaration and   

Indian Constitution. 

 To find out problems related to human rights in the Indian society and at International 

level. 

 To find out solutions of the problems related to the violation of the human rights and to 

devise ways and means to remove the obstacles. 

 To prepare a plan of action for developing awareness of human rights. 



 

~ 27 ~ 
 

 To conduct academic, cultural and co-curricular activities with the help of the students 

related to human rights. 

 To develop consciousness and favourable attitude about the importance of human rights. 

 To make the students learn through human rights education to participate in political, 

social and cultural processes that effect their lives and practice them to make their life 

meaningful to the individual, society and the nation. 

Human rights education at secondary level curriculum 

Human rights education means that education which enables an individual to understand his 

rights. Human rights education focuses on instances of progress in the protection of human rights 

in order of avoid the feeling of discouragement when confronted with the violations of human 

rights. Human rights education focuses on knowledge and awareness of Universal Declaration of 

Human Rights, knowledge of Nation‘s Constitution in comparison of UDHR, knowledge about 

latest development in the field of human rights and knowledge about global and local issues. 

Human rights needs central needs a central place in schooling and need to stay there for many 

more years to come; this entry and exit cannot be of the ad hoc kind. Human rights  to be taught 

effectively calls for participatory teaching and learning which leads to the acquisition of human 

rights skills. Feeling  are to be touched in the course of human rights education. In order to 

inculcate a broad comprehension of human rights courses need to incorporate and reflect the 

concern for democracy, development and peace. 

Human rights education at secondary level need to be constructed, keeping in view the following 

dimensions of human rights; 

 Content should be related to different dimensions of human rights. 

 Constitution of the country. 

 Social, economic and political institutions of the country. 

 Right of the weaker section of the society, i.e. women, SC‘s and ST‘s. 

 Basic philosophy of all the international and national declarations related to human 

rights. 

 Philosophical and culture bases and historical perspective, theories and moments. 

 All human values and ethics. 

Roles of teachers and human rights 
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Teachers plays a pivoted role in inculcating various values among students. to make students 

aware of the human rights few activities a teacher can undertake with regard to ‗Education for 

Human Right‘. 

 Translate the Universal Declaration of Human Rights and the U.S. Bill of Rights in the 

Regional Languages and Exhibit. 

 Human right day and week should be celebrated in schools. 

 The importance of human rights day should be explained to the children. 

 Treat the children affectionately. 

 Make classroom democratic. 

Education is one of the primary human rights. It is the one right which largely conditions in a 

very substantial manner all other rights. Article 26 of the UDHR relates to education. On the eve 

of the thirtieth anniversary of the Universal Declaration of Human Rights, UNESCO convened 

the first International Congress on the Teaching of Human Rights(Vienna,12-16 September 

1978).  

The document gives an outline for the development of substantial programmes in the field of 

human rights teaching and education. The ten principles and considerations of the document lays 

stress on the indivisibility of different categories of human rights as also the need for teaching 

about human rights at all levels of education, including out of school settings. The ten principles 

and considerations serving as guidelines may be summarized as follows:  

 Human rights education and teaching should be based on the principles which underline 

the UN Charter, the UDHR, the International Covenants on Human Rights, and other 

international human rights instruments…… equal emphasis should be placed on 

economic, social, cultural, civil and political rights as well as individual and collective 

rights. The indivisibility of all human rights should be recognized.  

 The concept of human rights should not be formulated in traditional or classical terms 

alone; this should include the historical experience and contributions of all people having 

particular regard to major contemporary problems like self- determination and all forms 

of discrimination and exploitation.  

 Human rights education must aim at:  

 Fostering the attitudes of tolerance, respect and solidarity inherent in human rights  

 Providing knowledge about human rights, in both their national and international 

dimensions and the institutions established for their implementation.  

 Developing the individual‘s awareness of the ways and means by which human rights can 

be translated into social and political reality at both national and international levels. 
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 Education makes an individual aware of his/her rights. At the same time instill respect for 

the rights of others.  

 Constant care should be taken to create awareness about the close relationship between 

human rights and development and peace including inter alia disarmament.  

  Human rights must be seen as an aspect of professional, ethical and social responsibility 

in all fields of research, study, teaching and work.  

 Human rights education and teaching should stress that a new international economic, 

social and cultural order is essential to enable all people to enjoy their human rights and 

to promote and facilitate education on human rights at all levels in all countries.  

 Human rights must be taught at all level of the educational system, as well as in out of 

school settings, including the family, and in continuing education programmes including 

literacy and post- literacy programmes.  

  Human rights should also be taught as a subject integrated in the appropriate disciplines 

and in particular fields such as philosophy, political science, law and theology, they 

should be taught as an independent course.  

 To enable the teacher of human rights to carry out his/her task properly, it is particularly 

important his/her personal integrity and freedom of expression be guaranteed.  

The Annex to the document explains in details the Programmes, Teaching materials, Methods 

and Structures. The sub-theme on human rights education of this Seminar may include some 

interaction on this UNESCO document as well as the UGC document on human rights education. 

Conclusion  

The running thread of this presentation is promotion of human rights education as a means of 

ensuring the observance of these rights in the interest of this generation to come. Science and 

technology have opened up tremendous prospects practically all along the line for material 

progress. Peaceful conditions should ensure a just social order for all human beings all over the 

world. National and regional efforts are to be directed at sharing the benefits of progress on an 

equitable basis.  
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Hkksiky ftys esa d{kk 10 esa v/;;ujr ckyd&ckfydkvksa ds e/; #fp;ksa 

,oa #fp vuqlkj O;olk; pquus dh izo`fRr dk  

rqyukRed v/;;u 

 

 

                         vukfedk JhokLro 

                          lgk;d izk/;kid] 

Jh lkabZ dkWyst ,tqds’ku] dksykj jksM+] Hkksiky 

 

Lkkjka’k  

izLrqr v/;;u dk mn~ns’; Hkksiky ftys esa d{kk 10 esa v/;;ujr ckyd&ckfydkvksa ds e/; #fp;ksa ,oa 

#fp vuqlkj O;olk; pquus dh izo`fRr dks le>kuk gSA izLrqr 'kks/k Hkksiky ds dksykj {ks= esa fuokl 

djus okys d{kk 10oha esa v/;;uj~ ckyd&ckfydkvksa rd lhfer gSA U;kn’kZ ds :i esa ek= 20 Nk=ksa 

¼10 ckyd] 10 ckfydkvksa½ dk p;u fd;k x;k gSA orZeku le; esa cgqr rsth ls ifjorZu vk jgs gSaA 

bldk izHkko fd’kkjksa dh #fp;ksa ij dgka rd iM+ jgk gS bldk v/;;u djus gsrq izLrqr 'kks/k fd;k tk 

jgk gSA 

eq[; fcUnq  #fp;ksa ,oa #fp vuqlkj O;olk; pquus dh izo`fRrA 

 

izLrkouk  

 

Lokeh foosdkuan us dgk gS **gekjs thou dh 90 'kfDr nwljksa dks gekjk cukoVh :i fn[kkus esa fudy 

tkrh gSA ;fn ge tks cuuk pkgrs gS] og cuus dk iz;Ru djsa rc ml 'kfDr dk lgh mi;ksx gksxkA** 

 

vk/kqfudrk ds bl nkSj esa dbZ O;fDr cgqr lQy gSa] rks dbZ reke fMfxz;ksa ds ckotwn csjkstxkjA blds 

ihNs dkj.kksa dk v/;;u fd;k tk, rks ifj.kke feyrk gS fd ;fn O;fDr viuh #fp vuqlkj dk;Z 

djrk gS rks lQyrk dk izfr’kr dgha vf/kd c<+ tkrk gSA ogha #fp vuqlkj dk;Z u djus ij vlQy 

gksus ds &&A **Fkzh bfM;V** fQYe ,d bldk vPNk mnkgj.k gSA 

 

dbZ ckj fe=ksa ds fu.kZ; ;k fo"k; fo’ks"k dk lkekftd vkd"kZd bruk vf/kd gksrk gS fd fd’kk sj mlds 

izokg esa cgdj viuh okLrfod #fp igpkuus esa pwd Hkh dj tkrs gSA fd’kksj voLFkk ,d uktqd 

voLFkk gS ftlesa dbZ rjg ds ifjorZu vkrs gSaA mlesa dbZ rjg ds 'kkjhfjd ,oa ekufld cnyko vkrs 
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gSA ;fn bl le; mUgsa viuh #fp vuqlkj dk;Z djus fn;k tk, rks fuf’pr :i ls lQyrk muds 

dne pwesxhA 

 

orZeku le; esa cgqr rsth ls ifjorZu vk jgs gSaA bldk izHkko fd’kkjksa dh #fp;ksa ij dgka rd iM+ jgk 

gS bldk v/;;u djus gsrq izLrqr 'kks/k fd;k tk jgk gS 

 

v/;;u ds mn~ns’;  

 fd’kksjksa dh #fp;ksa dk v/;;u djuk] ;g Kkr djuk fd orZeku le; esa Nk=&Nk=kvksa dh 

#fp;ksa esa dksbZ vUrj gS ;k ughaA  

 fdrus ckyd ,oa ckfydk,a viuh #fp vuqlkj O;olk; pquuk pkgrs gSa] ;g tkuus dk iz;kl 

djukA 

 orZeku le; esa d{kk 10oha esa v/;;ujr~ ckyd&ckfydkvksa dh foKku esa #fp dk v/;;u 

djukA 

 orZeku le; esa d{kk 10oha esa v/;;ujr~ ckyd&ckfydkvksa dh QkbZu vkVZ ¼dyk½ laca/kh #fp;ksa 

dk v/;;u djukA 

 orZeku le; esa d{kk 10 oha esa v/;;ujr~ ckyd&ckfydkvksa dh lkfgR; laca/kh #fp;ksa dk 

v/;;u djukA 

 orZeku le; esa d{kk 10oha esa v/;;ujr~ ckyd&ckfydkvksa dh [ksy laca/kh #fp;ksa dk v/;;u 

djukA 

 orZeku le; esa ckyd&ckfydkvksa dh lkekftd dk;ksZa laca/kh #fp;ksa dk v/;;u djukA 

 

ifjdYiuk,a  

 orZeku le; esa Nk= o Nk=kvksa dh foKku laca/kh #fp;ksa esa lkFkZd varj ugha gSA 

 orZeku le; esa Nk= o Nk=kvksa dh dyk laca/kh #fp;ksa esa lkFkZd varj ugha gSA 

 orZeku le; esa Nk= o Nk=kvksa dh lkfgR; laca/kh #fp;ksa esa lkFkZd varj ugha gSA 

 orZeku le; esa Nk= o Nk=kvksa dh [ksy laca/kh #fp;ksa esa lkFkZd varj ugha gSA 

 orZeku le; esa Nk= o Nk=kvksa dh lkekftd dk;ksZa ds izfr #fp laca/kh #fp;ksa esa lkFkZd varj 

ugha gSA 
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v/;;u dh ifjlhek,a  

 

izLrqr 'kks/k Hkksiky ds dksykj {ks= esa fuokl djus okys d{kk 10oha esa v/;;uj~ ckyd&ckfydkvksa rd 

lhfer gSA U;kn’kZ ds :i esa ek= 20 Nk=ksa ¼10 ckyd] 10 ckfydkvksa½ dk p;u fd;k x;k gSA  

'kks/k fof/k   

U;kn’kZ 'kks/kdrkZ us nloha d{kk esa v/;;ujr~ 20 fo|kfFkZ;ksa ¼10 ckyd o 10 ckfydkvksa½ dk p;u 

;kn`fPNd izfrp;u fof/k ls fd;k gSA  

iz;qDr midj.k  izLrqr dk;Z gsrq Jherh vydk MsfoM dh ¼Adolescent Interest Test½ dk iz;ksx fd;k 

x;k gSA blesa iz’uksa ds }kjk Nk= dh foKku] [ksy] lkfgR;] dyk ,oa lkekftd dk;Z vkfn #fp;ksa dks 

ewY;kadu fd;k x;kA lkFk gh lk{kkRdkj }kjk ;g tkuus dk iz;kl fd;k x;k fd Hkfo"; esa fdl 

O;olk; dks pquuk pkgrs gSaA izkIr vkadM+ksa dk fo’ys"k.k djus ds fy, lkaf[;dh; ds e/;eku] izeki 

fopyu **Vh** ijh{k.k dk iz;ksx fd;k x;kA  

 

ifjdYiuk 1 & d{kk 10 esa v/;;ujr~ ckyd ckfydkvksa ds foKku ls lacaf/kr #fp esa lkFkZd varj ugha 

gSA  

rkfydk Ø- 1 

Group N Mean SD t - Ratio 

ckyd 10 8-2 3-389  

2-24 ckfydkvksa 10 4-7 1-9 

 

foospuk&ckyd ckfydkvksa ds e/;eku izekf.kd fopyu e/;eku esa varj dh izekf.kd =qfV dh x.kuk 

dh xbZ tks 2-24 izkIr gqbZA 

18 Lora=rk va’k ij 0-05 lkFkZdrk Lrj ij *Vh* ¼t½ dk izekf.kd eku 2-10 gksrk gS 0-05% ij t dk 

eku x.kukRed eku ls de gSA vr% ifjdYiuk 0-05% ij fujFkZd fl) gksrh gSA ckydksa dh foKku esa 

#fp ckfydkvksa ls T;knk gSA 

 

ifjdYiuk 2 orZeku esa ckyd ckfydvksa dh QkbZu&vkVZ laca/kh #fp;ksa esa dksbZ lkFkZd varj ugha gSA 

rkfydk Ø- 2 

Group N Mean SD t - Ratio 

ckyd 10 7-2 4-489  

-6593 ckfydkvksa 10 8-4 3-63 
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foospuk&orZeku le; esa ckyd o ckfydkvksa ds e/;eku izekf.kd fopyu ls e/;eku esa varj dk 

izekf.kd =qfV dh x.kuk dh xbZ tks -6593 izkIr gqbZA t ¼**Vh**½ dk ;g eku 0-05% Lrj ij t  

izekf.kd eku 2-10 ls de gSA vr% vUrj lkFkZd ugha gSA ifjdYiuk 2 lR; fl) gksrh gS fd orZeku 

esa ckyd o ckfydkvksa dh QkbZu&vkVZ laca/kh #fp;ksa esa lkFkZd varj ugha gSA 

 

ifjdYiuk 3 orZeku le; esa ckyd o ckfydkvksa dh lkfgR; ¼Literature½ laca/kh #fp;ksa esa lkFkZd 

varj ugha gSA 

rkfydk Ø- 3 

Group N Mean SD t - Ratio 

ckyd  10 3-4 2-86  

2-33 ckfydkvksa  10 9-00 7-07 

 

 

foospuk&dqy Nk= ,oa Nk=kvksa ds Qykadksa dk e/;eku izekf.kd fopyu ls e/;ekuksa ds varj dh 

lkFkZdrk dh izekf.kd =qfV t dh x.kuk dh xbZ ftldk eku 2-33 vk;kA tks fd 0-05% Lrj ij t 

izekf.kd eku 2-10 ls vf/kd gSSA vr% ifjdYiuk vlR; fl) gksrh gS] Nk=kvksa esa lkfgR; laca/kh #fp 

vf/kd gSA 

 

ifjdYiuk 4 orZeku le; esa ckyd o ckfydkvksa ds e/; [ksy laca/kh #fp;ksa esa dksbZ lkFkZd varj ugha 

gSA 

rkfydk Ø- 4 

Group N Mean SD t - Ratio 

ckyd 10 14-8 6-45  

4-12 ckfydkvksa 10 5-8 2-50 

 

foospuk&Nk= ,oa Nk=kvksa ds Qykadksa dk e/;eku izekf.kd fopyu ls e/;ekuksa esa varj dh lkFkZdrk 

dh izekf.kd =qfV t ¼Vh½ dh x.kuk dh xbZ ftldk eku t = 4-12 vk;k gS tks fd 0-05% Lrj ij t ds 

izekf.kd eku ls T;knk gSA vr% ifjdYiuk fujFkZd fl) gksrh gS] Nk=ksa esa [ksy laca/kh #fp vf/kd gSA 
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ifjdYiuk  5 orZeku le; esa Nk= Nk=kvksa esa lkekftd dk;Z ¼Social work½ laca/kh #fp;ksa ds e/; 

lkFkZd varj ugha gSA 

 

rkfydk Ø- 5 

Group N Mean SD t - Ratio 

ckyd 10 5-4 3-00  

2-39 ckfydkvksa 10 8-8 3-35 

 

 

foospuk&Nk= o Nk=kvksa ds Qykadksa ds e/;eku izekf.kd fopyu ls e/;ekuksa esa varj dh lkFkZdrk dh 

izekf.kd =qfV t ls x.kuk dh xbZ ftldk eku 2-39 vk;k tks fd t 0-05% lkFkZdrk Lrj ds eku ls 

vf/kd gSA  

vr% ifjdYiuk fujFkZd fl) gksrh gS] ckyd ckfydkvksa dh lkekftd dk;Z laca/kh #fp;ksa esa varj gSA 

 

fu"d"kZ  

fd’kksj vfHk#fp ijh{k.k ls izkIr vkadM+ksa ds lkaf[;dh; fo’ys"k.kksa ls Kkr gksrk gS fd ckydksa esa foKku 

o [ksyksa ds izfr #fp vf/kd gS ogha yM+fd;ksa esa lkekftd dk;Z ds izfr #fp vf/kd gSA ijh{k.k ds lkFk 

lk{kkRdkj ls ;g tkuus dk iz;kl fd;k x;k fd os Hkfo"; esa fdl O;olk; dks pquuk pkgrs gSaA izkIr 

mRrjksa o ijh{k.k fo’ys"k.k ls ;g Kkr gqvk fd ek= 20% ckfydk,a ,oa 10% ckyd viuh #fp ds 

vuqlkj O;olk; pquuk pkgrs gSA vU; vk/kqfudrk dh nkSM+ esa 'kkfey gks] pdkpkSa/k okys O;olk; dks 

viukuk pkgrs gSaA 

lq>ko  

vk/kqfudhdj.k ds bl nkSj esa yM+ds o yM+fd;ksa dks cjkcj le>k tk jgk gS vr% vfHkHkkod izsfjr djrs 

gSa muds vius euil an O;olk; dks pquus ds fy, fnu&jkr ,d gh ckr dgus ij fd’kksj Hkh viuh 

ekufldrk vfHkHkkodksa ds vuqlkj gh cuk ysrs gSaA fdUrq dbZ ckj mudh okLrfod #fp vyx gh gksrh 

gSA vr% vfHkHkkodksa dks pkfg, fd os fd’kksj dh #fp dk v/;;u djds mldh #fp vuqlkj O;olk; 

pquus nsaA 

 

lanHkZ 

ckdyhoky] eerk ¼2011½] ek/;fed Lrj ij Nk=kvksa dh O;olkf;d vkdka{kk o muds ekrk&firk dh 

rRlaca/kh vkdka{kk rFkk O;olkf;d vkdka{kk iqufuZ/kkj.k dk v/;;u] Hkkjrh; vk/kqfud f’k{kk o"kZ 

¼31½] vad ¼4½ i`- 69&80 A 
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JhokLro] f’kokuh ¼2014½] Nk= ,oa Nk=kvksa dh O;olkf;d O;kolkf;d #fp;ksa dk rqyukRed v/;;u] 

f’k{kkfe= 7 ¼1½] i`- 24&25 A 

'kqDyk] xzh"ek ¼2007½% ^^v/;kid f'k{kk dh izklafxdrk^^] ubZ f'k{kk uhfr] 12] mxe iFk] cuh ikdZ] 

t;iqj&302016 ¼jktLFkku½ 

,l- dqekj ¼2004½% ^^izkFkfed f'k{kdksa ,oa f'k{kkfonksa dh n{krk^^] ubZ f'k{kk uhfr 12] mxe iFk] cuh 

ikdZ] t;iqj] 302016 ¼jktLFkku½ 

okysUM ts-ch- ¼1983½% ^^xqtjkr ds f'k{kk egkfo|ky; ds f'k{kd izf'k{kdksa esa uokpkj ds izfr >qdko dk 

v/;;u^^] ih,p-Mh- ,tqds'ku] ,l-ih- ;wfuoflZVhA 

NCERT, Basic statistics in Guidance and counseling – I Module 7. 

 

ik.Ms;] jke’kdy % f’k{kk euksfoKku] lw;kZ ifCyds’ku] esjB A 

 

flag] v#.k dqekj % mPprj lkekU; euksfoKku] eksrhyky cukjlhnkl] fnYyhA 

 

'kekZ] vkj- ,- % f’k{kk vuqla/kku] vkj- yky cqd fMiks] esjB A 
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e/;izns'k ds mTtSu laÒkx eas Hkkst eqDrfo'ofo|ky; ds v/;;u dsUnzksaa ij 

lEidZ dk;ZØe gsrq fn;s x;s le; dh vof/k ds lac/k esa losZ{k.k 

 

                              fxfjtk HkkVh 

                                   lgk;d izk/;kid 

foDVksfj;k dkWyst vkWQ ,tqds’ku Hkksiky 

 

lkjka’k 

Hkkst ¼eqDr½  fo'ofo|ky; dh 'kSf{kd O;oLFkk dk fo|kfFkZ;ksa ij izHkkoA blh Øe esa o"kZ 1992 ls e-iz- 

esa Hkh ÞHkkst eqDr fo'ofo|ky;ß dh LFkkiuk dh x;h gS tks fujUrj fofHkUu {ks=ksa es vius 'kS{kf.kd 

dk;ZØe lapkfyr dj jgk gSA ftldk eq[; dsUæ Hkksiky gSA ;s f'k{k.k dk;ZØe fof'k"V% mu fo|kfFkZ;ksa 

ds fy;s T;knk mi;ksxh lkfcr gks jgs gSa tks fdUgh ifjfLFkfr;ksa ds dkj.k viuh f'k{kk fu;fer o iw.kZ 

dj ikus esa vleZFk gSaA 

eq[; fcUnq  'kSf{kd O;oLFkk] 'kS{kf.kd dk;ZØe] lEidZ dk;ZØeA 

 

bu ifjfLFkfr;ksa dks fufeZr djus okys dkjd fuEu izdkj ls ifjyf{kr gksrs gaS& 

Û f'k{kk lqfo/kk dsUæksa dk mi;qDr LFkku ij ugha gksukA 

Û ifjokj dh vkfFkZd fLFkfr detksj gksukA 

Û jkstxkj ls layXu gks tkukA 

Û okafNr f'k{kk ladk;ks dk vHkkoA 

Û f'k{k.k ds izfr mnklhurkA 

Û vYivk;q es fookgA 

Û efgyk ¼ckfydk½ f'k{kk ds izfrikydks dh mnklhurkA 
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mijksDr dkj.kksa dks n`f"Vxr j[krs gq;s Li"V gS fd ftu fo|kfFkZ;ksa dh lkekftd] vkfFkZd ;k vU; 

dkj.kksa ls f'k{kk v/kwjh jgrh gS ;k os f'k{kk dh eq[; /kkjk ls ughaa tqM+ ikrs gaS] mUgsa Hkkst eqDr 

fo'ofo|ky; f'k{kk esa mudh 'kSf{kd vfHk:fp dks iksf"kr djus esa lkFkZd Hkwfedk fuHkk jgk gSSA 

  

ÁLrkouk 

vkt nwjLFk f’k{kk rFkk eqDr vf/kxe iz.kkyh dks tu&tu rd mPp f’k{kk dk izdk’k QSykus okys rFkk 

oafpr oxksZ ds lkFk 'kSf{kd U;k; dju s okys ,d l’kDr rFkk izHkkoh ek/;e ds :i esa oSf’od Lrj ij 

Lohdkj fd;s tk jgs gaSA 

vkt dk ;qx HkkSfrd mUufr] mPp yksdra= rFkk ekuorkoknh bR;kfn dk gSA f’k{kk dk foLrkj djus ds 

fy, vusd lk/ku mi;ksxh gSaA mUgh esa ls nwjLFk f’k{kk Hkh ,d egRoiw.kZ lk/ku fl) gks jgk gSA nwjLFk 

f’k{kk ,d ,slh O;oLFkk gS ftldk Lo:i f’k{kkFkhZ dh vko’;drkvksa ,oa lqfo/kkvksa ds vuq:i fd;k 

tkrk gS] tks fdlh dkj.ko’k f’k{kk ls oafpr rFkk dke /ka/ks esa yxs yksxksa ds fy, Hkh f’k{kk ds volj 

tqVkus dk iz;Ru djrh gS tks ,slk O;kogkfjd vk/kkj izLrqr djrh gSA 

mnsn’;  f'k{k.k dsUnzksa ij fLFkr f'k{k.k O;oLFkk dk izHkko Kkr djukA 

 

ifjdYiuk lEidZ dk;ZØe gsrq fn;k x;k le; Ik;kZIr ugha gS 

ifjlhekdau 

izLrqr 'kks/k i= e/;izns'k Hkkst eqDr fo'ofo|ky; ds {ksf=; v/;;u dsUnz mTtSu rd lhfer gSA 

ftlds vUrxZr vkus okys ftys mTtSu] eanlkSj] uhep] jryke] 'kktkiqj vkSj nsokl gSA mijksDr easa ls 

izR;sd ftys ds 5&5 bl izdkj dqy 30 v/;;u dsUnzksaa dks fpfUgr fd;k x;k gSA 

midj.k LofufeZr iz'ukoyh izeq[k 'kks/k midj.k gksxh tks v/;;u dsUnz ds fo|kfFkZ;ksa ,oa lapkydksa ls 

laidZ dk;ZØe ds nkSjku iw.kZ Hkjokdj tkudkjh ,d= dh x;hA 

lEidZ dk;ZØe gsrq fn;k x;k le; esa ,d eghuk vkSj vf/kd le; fn;k tk;sA 

 

lewg Lak[;k lger vlger vfuf'pr (x ² ) 

eku 

(x ² ) 

lkj.kh 

eku 

lkFkZdrk 

0-05 

Lrj 

la[;k izfr'kr Lak[;k izfr'kr la[;k izfr'kr 

Nk= 226 116 51-32 110 48-67 0 0 

0-094 5-99 vlkFkZd 

Nk=k,a 174 92 52-87 82 47-12 0 0 
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O;k[;k  mijksDr rkfydk ls Li"V gS fd lEidZ dk;ZØe gsrq ,d eghus dk vkSj le; fn;k tk;sA 

blds izfr Nk= 116 lger] 110 vlge tcfd Nk=k,a 92 lger 82 vlger gaSA bl izdkj Nk= 51-

32% lger] 48-67% vlger tcfd Nk=k,a 52-87% lger] 47-12% vlger gSaA 

bldh izfrfØ;k dk ifjdfyr (x²) eku 0-094 gS tcfd df-2 ds fy, 0-05 Lrj ij (x²) dk lkj.kh 

eku 5-99 gSA vr% ifjdfyr eku de gS lkj.kheku ls vFkkZr~ 0-094<5.99A lEidZ dk;ZØe gsrq ,d 

eghus dk vkSj le; fn;k tk;sA blds izfr Nk= ,oa Nk=kvksas dh izo`fRr esa lkFkZd vUrj ughs agSA 

vkjs[k lEidZ dk;ZØe gsrq fn;k x;k le; esa ,d efguk vkSj vf/kd le; fn;k tk;s izkIr ekuks dk 

vkjs[kh; izLrqrhdj.kA 

 

mijksDr vkjs[k ls Li"V gS lEidZ dk;ZØe gsrq ,d eghus dk vkSj le; fn;k tk;sA blds izfr Nk= 

51-32% lger] 48-67% vlger tcfd Nk=k,a 52-87% lger] 47-12% vlgerA bl izdkj lger 

Nk=ksa dk izfr'kr vis{kkd̀r vf/kd gSA 

vko';drkuqlkj lk{kkRdkj vuqlwph vFkok midj.k dk Hkh iz;ksx fd;k x;kA 

lanHkZ xzaFk lwph 

vxzokyts- lh-] Hkkjrh; f'k{kk O;oLFkk o bfrgkl 

dfiy ,-ds- (2004), vuqla/kku dh fof/k;k¡] ,p-ih- HkkxZo cqd gkml] vkxjk 

'kekZ] vkj-, ¼2007½, f'k{kk vuqla/kku] vkj- yky cqd fMiks] esjB 
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dfiy] MkW- ,p-ds-¼2008½, lakf[;dh ds ewyrRo] fouksn iqLrd eafnj] vkxjk 

Hkksiky ftys ds dsUnzh; fo|ky; laxBu ds d{kk 10oha ds fo|kFkhZ;ksa dh 

'kSf{kd miyfC/k ,oa lek;kstu ds e/; laca/k  ,d v/;;u 

 

MkW- ch- jes'k ckcw 

izk/;kid] 

{ks=h; f’k{kk laLFkku]Hkksiky 

jkgqy frokjh 

,e-,M-¼vkj-vkbZ-bZ-½ 

{ks=h; f’k{kk laLFkku]Hkksiky 

 

 

 Lkkjka’k  

izLrqr v/;;u dk mn~ns’; Hkksiky ftys ds dsUnzh; fo|ky; laxBu ds d{kk 10oha ds fo|kFkhZ;ksa dh 

'kSf{kd miyfC/k ,oa lek;kstu ds e/; laca/k  dh izo`fRr dks le>kuk gSA fo|kFkhZ fo|ky; esa 

ikB~;Øe ,oa fo|ky;hu xfrfof/k;ksa] lgikfB;ksa ds lkFk fdl izdkj lek;ksftr gksrs gaS ftlls fd 

mudh 'kSf{kd miyfC/k cM+rh gS vFkok de gksrh gSA vusd ckyd fo|ky; esa lek;ksftr ugha gks ikrs 

blls mu fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij D;k izHkko iM+rk gSA ;g tkuus dk iz;kl bl 'kks/k izca/k 

esa fd;k x;k gSA  

eq[; fcUnq  'kSf{kd miyfC/k ,oa lek;kstu A 

izLrkouk 

f'k{kk dks mn~ns';iw.kZ vkSj mi;ksxh cukus ds fy, I;fDr esa le;kuqlkj ifjorZu visf{kr gksrk gS ftlls 

oks ns'k ds fodkl esa egRoiw.kZ Hkwfedk ldq'ky fuHkk ldsA 'kjhj] eu] cqf) dk fodkl f'k{kk ds ek/;e 

ls gh laHko gSA f'k{kk dk egRo] mldh vko';drk] fopkj/kkjk vkfn dks ns[kk tk;s rks f'k{kk ds fcuk 

euq"; futhZo] fu"izk.k] eglwl djsxkA ¼vr% fj'rk dh rqyuk ge vUu fdlh ls ugha dj ldrsA½ 

ckyd vukSipkfjd :i ls ifjokj vkSj lekt ls fujraj dqN u dqN lh[krs jgrk gS ijarq vkSipkfjd 

:i ls Hkh f'k{kk vko';d gksrh gSA 

lek;kstu O;fDr ds }kjk fd;s tkus okyh og lpsru fØ;k gS ftlesa og viuh vko';drkvksa dh iwfrZ 

,oa ifjfLFkfr;ksa ds e/; larqyu LFkkfir djrk gSA rHkh og viuk dk;Z] O;ogkj mfpr <ax ls djus esa 

leFkZ gksrs gSA gekjk thou pqukSfr;ksa ,oa la?k"kksZ ls ifjiw.kZ gS ckydiu esa gesa thou dh fofo/k 

leL;kvksa dk lkeuk djuk iM+rk gS tks ftl lhek rd ftrus vPNs <ax ls thou laxzke dh yM+kbZ 
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dks yM+rk tkrk gS og mrus gh vPNs :i esa lQyrk izkIr djrk gSA ewyHkwr vko';drkvksaa dh iwfrZ 

ds vfrfjDr thou esa ge cgqr dqN pkgrs gS vkSj ;gh pkg gesa iy&iy la?k"kZ djus ds fy, izsfjr 

djrh gS ijarq cgqr ckj ,slk Hkh gksrk gS fd tks ge pkgrs gS ftlds fy, ge fnujkr ifjJe djrs gS 

ml mn~nss'; dh izkfIRk ugha gks ikrhA mnkgj.k ds fy, ,d ckyd bathfu;fjax dkWyst esa izos'k ikus ds 

fy, rjg&rjg dh ijh{kk nsrk gS ijarq vFkd ifjJe ds ckn Hkh mls lQyrk ugha feyrh gSA bl 

gkyr eas og vius y{; dks gh ifjofrZr dj nsrk gS rFkk ch-,l-lh- esa izos'k ysdj vkxs ,e-,l-lh- 

rFkk izk/;kid cuus dh ckr dks iwjk djus ds fy, tqV tkrk gSA ,d {ks= eas vlQyrk ds ckn nwljs 

{ks= dk pquko djuk] vius y{; dh ÅapkbZ dks viuh ;ksX;rk vkSj ifjfLFkfr;ksa ds vuqlkj ?kVk nsuk] 

bl izdkj dss la'kksf/kr ,oa ifjofrZr O;ogkj dks gh lek;kstu dh laKk nh tkrh gSA  

'kks/k ds mn~ns'; 

'kks/kkFkhZ dks ;g tkuus dh ftKklk gS fd dsUnzh; fo|ky;ksa laxBuksa eas ckydksa ds lek;kstu ls mudh 

'kSf{kd miyfC/k fdl izdkj izHkkfor djrh gSA fo|kFkhZ fo|ky; esa ikB~;Øe ,oa fo|ky;hu 

xfrfof/k;ksa] lgikfB;ksa ds lkFk fdl izdkj lek;ksftr gksrs gaS ftlls fd mudh 'kSf{kd miyfC/k cM+rh 

gS vFkok de gksrh gSA vusd ckyd fo|ky; esa lek;ksftr ugha gks ikrs blls mu fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k ij D;k izHkko iM+rk gSA ;g tkuus dk iz;kl bl 'kks/k izca/k esa fd;k x;k gSA  

 dsUæh; fo|ky; ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k Kkr djukA  

 dsUæh; fo|ky; ds Nk=ksa dh 'kSf{kd miyfC/k Kkr djukA 

 dsUæh; fo|ky; ds Nk=kvksa dh 'kSf{kd miyfC/k Kkr djukA 

 dsUæh; fo|ky; ds fo|kfFkZ;ksa dk lek;kstu Kkr djukA 

 dsUæh; fo|ky; ds Nk=ksa dk lek;kstu Kkr djukA  

 dsUæh; fo|ky; ds Nk=kvksa dk lek;kstu Kkr djukA 

'kks/k dh ifjdYiuk 

 dsUæh; fo|ky; ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ,oa lek;kstu ds e/; dksbZ lkFkZd 

laca/k ugha gSA 

 dsUæh; fo|ky; ds Nk=ksa ds lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lkFkZd laca/k ugha gSA  

 dsUæh; fo|ky; ds Nk=kvksa dh 'kSf{kd miyfC/k ,oa lek;kstu ds e/; dksbZ lkFkZd laca/k 

ugha gSA 

'kks/k dh lhek,Wa 

 izLrqr 'kks/k e/;izns'k ds Hkksiky ftys ds {ks= esa gh fufgr gSA 

 izLrqr 'kks/k esa dsoy dsUnzh; fo|ky;ksa dk p;u fd;k x;k gSA 

 izLrqr 'kks/k esa dsoy 'kgjh fo|ky;ksa dk p;u fd;k x;k gSA 
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 izLrqr 'kks/k d{kk 10oha ds fo|kfFkZ;kas ij fd;k x;k gSA 

 izLrqr 'kks/k esa fo|kfFkZ;ksa dh vk;q 16 ls 18 o"kZ rd ds chp dh gSA 

 izLrqr 'kks/k esa dsoy vaxszth ek/;e ds fo|kfFkZ;ksa dk p;u fd;k x;k gSA  

 izLrqr 'kks/k esa d{kk 10oha ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ,oa lek;kstudks fy;k x;k gSA           

'kks/k esa iz;qDr midj.k 

fo|kfFkZ;ksa ds lek;kstu dks Kkr djus ds fy;s 'kks/kkFkhZ us ,-ds- flag ,oa ,-ls- xqIrk }kjk fufeZr  gkbZ 

Ldwy ,MtLVesUV bUosUVjh dks fo|kfFkZ;ksa ds lek;kstu gsrq pqukA bl VsLV esa fo|kfFkZ;ksa ds 5 rjg ds 

lek;kstu dk irk pyrk gSA  

'kks/k dh ifjdYiuk;sa] ifj.kke ,oa fo’ys"k.k 

ifjdYiuk Øekad&1   

dsUæh; fo|ky; ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ,oa lek;kstu ds e/; lkFkZd laca/k ugha gSA  

ifjdYiuk Øekad 1 esa lkaf[;dh rduhd ds vUrxZr lglaca/k xq.kkad dk iz;ksx fd;k x;k gS ftldh 

ijh{k.k ls pjkas e/; laca/kksa dk irk yxk;k tk ldsA 

rkfydk Øekad&1-1 'kSf{kd miyfC/k ,oa lek;kstu ds e/; lglaca/k 

oxZ df r lkFkZdrk 

'kSf{kd miyfC/k 123 .316 lkFkZd laca/k gS 

lek;kstu 

           0-01 Lrj ij lkFkZd laca/k gSA 

mijksDr ifj.kke ds vk/kkj ij ;g fu"d"kZ fudyrk gS fd dsUæh; fo|ky; ds fo|kfFkZ;ksa dk lek;kstu 

,oa 'kSf{kd miyfC/k ds e/; /kukRed lglaca/k gSA vr% fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) 

gksxhA 

ifjdYiuk Øekad&2  

dsUæh; fo|ky; ds Nk=ksa ds lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lkFkZd laca/k ugha gSA  

ifjdYiuk Øekad&2 esa lkaf[;dh rduhd ds vUrxZr lglaca/k xq.kkad dk iz;ksx fd;k x;k gS ftldh 

ijh{k.k ls pjkas ds e/; laca/kksa dk irk yxk;k tk ldsA 

   rkfydk Øekad&2 Nk=ksa ds lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lglaca/k 

oxZ df r lkFkZdrk 

'kSf{kd 'kSf{kd miyfC/k 66 .298 lkFkZd laca/k gS 

lek;k lek;kstu 

            0-05 Lrj ij lkFkZd laca/k gSA 
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mijksDr ifj.kke ds vk/kkj ij ;g fu"d"kZ fudyrk gS fd dsUæh; fo|ky; ds fo|kfFkZ;ksa dk lek;kstu 

,oa 'kSf{kd miyfC/k ds e/; /kukRed lglaca/k gSA vr% fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) 

gksxhA 

 

ifjdYiuk Øekad&3 

dsUæh; fo|ky; ds Nk=kvksa dh 'kSf{kd miyfC/k ,oa lek;kstu ds e/; dksbZ lkFkZd laca/k ugha gSA 

ifjdYiuk Øekad 3 esa lkaf[;dh rduhd ds vUrxZr lglaca/k xq.kkad dk iz;ksx fd;k x;k gS ftldh 

ijh{k.k ls pjkas ds e/; laca/kksa dk irk yxk;k tk ldsA 

    rkfydk Øekad&3 Nk=kvksa ds lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lglaca/k 

oxZ df r lkFkZdrk 

'kSf{kd miyfC/k 55 .325 lkFkZd laca/k gS 

lek; lek;kstu 

           0-01 Lrj ij lkFkZd laca/k gSA 

 

mijksDr ifj.kke ds vk/kkj ij ;g fu"d"kZ fudyrk gS fd dsUæh; fo|ky; dh  Nk=kvksa ds lek;kstu 

,oa 'kSf{kd miyfC/k ds e/; /kukRed lglaca/k gSA vr% fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) 

gksxhA 

 

'kks/k fu"d"kZ 

 dsUæh; fo|ky; ds fo|kfFkZ;ksa dk lek;kstu ,oa 'kSf{kd miyfC/k ds e/;  lglaca/k gSA vr% 

fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) gksxhA 

 dsUæh; fo|ky; ds ds Nk=ksa dk lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lglaca/k gSA vr% 

fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) gksxhA 

 dsUæh; fo|ky; dh  Nk=kvksa ds lek;kstu ,oa 'kSf{kd miyfC/k ds e/; lglaca/k gSA vr% 

fdlh Hkh ,d pj ds c<+us ij nwljs pj esa o`f) gksxhA 

lanHkZ xzUFk lwph 

vLFkkuk ,oa vxzoky] 1990] euksfoKku vkSj f'k{kk esa ekiu ,oa ewY;kadu] vkxjk % fouksn iqLrd eafnj] 

i`"B 433&449A  

voLFkh fnyhi]1989] vk LVMh vkWQ Vhfpax bQSDVho uSl vkWaQ vkehZ Vhpj ,.M ilZufyVh QSDVj] y?kq 

'kks/k dk;Z] ,e],M] HkksikyA  

vxzoky ts-lh- ,.M xqIrk ,l- ¼2009½% f'k{k.k vf/kxe izfØ;k rFkk fof'k"V vko';drkvksa okys 

vf/kxedrkZ] f'kizk ifCyds'ku] fnYyhA 
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Hkkjr esa f'k{kk dk fodkl 

 

                                   MkW- 'kf'k fdj.k uk;d 

                                          lgk;d izk/;kid ¼vFkZ'kkL=½ 

ljkstuh uk;Mw dU;k egkfo|ky;] Hkksiky 

 

Lkkjka’k  

izLrqr v/;;u dk mn~ns’; Hkkjr esa f'k{kk dk fodkl dks le>kuk gSA Hkkjr ds lafo/kku us lHkh ds 

fy, izkFkfed f'k{kk miyC/k djkus dk ladYi fd;kA blesa mYys[k fd;k x;k gS fd ^^jkT;] bl 

lafo/kku ds izkjEHk ls nl o"kZ dh vof/k ds Hkhrj lHkh ckydksa dks pkSng o"kZ dh vk;q iwjh djus rd 

fu%'kqYd vkSj vfuok;Z f'k{kk nsus ds fy, vuca/k djus dk iz;kl djsxkA  

eq[; fcUnq  izkFkfed f'k{kk] ekuoh; lalk/ku A 

 

izLrkouk 

Hkkjr ds lafo/kku us lHkh ds fy, izkFkfed f'k{kk miyC/k djkus dk ladYi fd;kA blesa mYys[k fd;k 

x;k gS fd ^^jkT;] bl lafo/kku ds izkjEHk ls nl o"kZ dh vof/k ds Hkhrj lHkh ckydksa dks pkSng o"kZ dh 

vk;q iwjh djus rd fu%'kqYd vkSj vfuok;Z f'k{kk nsus ds fy, vuca/k djus dk iz;kl djsxkA** 

Mh-oh-,l- dksBkjh uss f'k{kk vkSj mRikfnrk ds egRoiw.kZ lEca/k ij cy fn;k rFkk f'k{kk vkSj jk"Vªh; ,oa 

vkfFkZd fodkl ds Økafrdkjh dk;Z Hkkx dks Li"V fd;kA vk;ksx us cgqr gh lkQ 'kCnksa esa mYys[k 

fd;kA 

^^ekuoh; lalk/kuksa esa fuos'k ds :i esa f'k{kk ,d egRoiw.kZ dk;ZHkkx mu dkj.k rRoksa ds lkFk fuHkkrh gS 

tks vkfFkZd fodkl esa ;ksxnku nsrs gSA blus ;g Hkh mYys[k fd;k fd vxys 20 o"kksZ esa f'k{kk ij O;; 

dks c<+kdj th-Mh-ih ds 6 izfr'kr rd ys tkuk gksxkA** 

lafo/kku ds 86osa la'kks/ku us ,d u;k vuqPNsn 21v Mky fn;k ftlds vk/khu 6&14 o"kZ dh vk;q ds 

lHkh cPpksa ds fy, fu%'kqYd ,oa vfuok;Z f'k{kk dks ,d ewy vf/kdkj cuk fn;kA ljdkj us bls ykxw 

djus ds y, vHkh rd vko';d dkuwu ugha cuk;kA 
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blds vfrfjDr ljdkj us f'k{kk ij dbZ uhfr&oDrO; 1968] 1986 vkSj 1992 esa tkjh fd, ftuds 

vuqlkj fuj{kjrk dks iw.kZr;k lekIr djus ij cy fn;k] lHkh dks loZO;kid izkFkfed f'k{kk de ls de 

le; esa miyC/k djkus dk oknk fd;kA ,d vkSj egRoiw.kZ ckr ftl ij cy fn;k x;k ek/;fed Lrj 

ij O;kolkf;d ,oa rdudh f'k{kk dk foLrkj FkkA blds vfrfjDr] mPp f'k{kk dh xq.kork vkSj 

izklafxdrk c<+kus vkSj bldk 17 ls 23 o"kZ ds vk;q&oxZ esa foRkj djus ij Hkh cy fn;k x;kA 

rkfydk 1% izkFkfed f'k{kk esa ukekadu 

 2001&02 2004&05 

 Ldwyksa dh 

la[;k 

¼yk[k½ 

dqy 

ukekadu  

¼djksM+½ 

Ldwyksa dh 

la[;k 

¼yk[k½ 

dqy 

ukekadu  

¼djksM+½ 

izkFkfed ¼d{kk 1 ls 5½ 6-64 11-39 7-68 13-08 

mPp izkFkfe ¼d{kk 6 ls 

8½ 

2-20 4-48 2-75 5-12 

izkFkfed ¼d{kk 1 ls 8½ 8-84 15-87 10-43 18-20 

 

L=ksr% ;kstuk vk;ksx] X;kjgoha iapo"khZ; ;kstuk ¼2007&12½ [k.M 2] lkekftd {ks= lsok,aA 

 

Hkkjr esa izkFkfed f'k{kk dh leL;k 

rkfydk 1 esa fn, x, vkadM+ksa ls irk pyrk gS fd izkFkfed Ldwyksa dh la[;k 2001&02 esa 6-64 yk[k 

ls c<+dj 2004&05 esa 7-68 yk[k gks x;hA dqy ukekadu 2001&02 esa 11-4 djksM+ ls c<+dj 2004&05 

esa 18-2 djksM+ gks x;kA 

mPp izkFkfed Lrj ij Ldwyksa dh la[;k 2001&02 esa 2-20 yk[k ls c<+dj 2004&05 esa 2-75 yk[k gks 

x;h vkSj buesa dqy ukekadu 2001&02 esa 4-5 djksM+ ls c<+dj 2004&05 esa 5-1 djksM+ gks x;kA 

izkFkfed Lrj ¼d{kk 1 ls 8½ ij dqy ukekadu 2001&02 esa 15-87 djksM+ ls c<+dj 2004&05 esa 18-2 

djksM+ gks x;k vFkkZr~ 2-33 djksM+ dh o`f)A 

lkekftd lajpuk ds vk/kkj ij izkFkfed f'k{kk esa Ldwy NksM+us okyksa dk v/;;u djuk :fpdj gksxkA 

rkfydk 2 esa Ldwy NksM+us okys cPpksa ds izfr'kr ls fuEufyf[kr ckrsa mHkjrh gSaA 
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 pkgs ljdkj us ldy ukekadu nj ds :i esa 96 izfr'kr ls Hkh Åij miyfC/k izkIr dj yh gS] 

ijUrq Ldwy NksM+us okyksa dh nj vHkh Hkh Å¡ph gSA izkFkfed Lrj ¼d{kk 1 ls 5½  esa Ldwy NksM+us 

okyksa dh nj 29 izfr'kr gS vkSj ;fn ge dqN izkFkfed f'k{kk ¼d{kk 1 ls 8½ dks ns[ksa] Ldwy 

NksM+us okyksa dk vuqikr yxHkx 51 izfr'kr FkkA 

 vuqlwfpr tkfr;ksa ,oa tu tkfr;ksa esa ldwy NksM+us okyksa esa yM+fd;ksa dh nj yM+dksa ls vf/kd 

FkhA X;kjgoha ;kstuk esa Bhd gh mYys[k fd;k x;k gSA ^^yM+fd;ksa dh f'k{kk esa volj ykxr 

xzkeh.k <kaps esa vf/kd gS vkSj og izk;% dgha dk Hkh cPpk ugha] u rks Ldwy esa vkSj u Je'kfDr 

esa] ijUrq og rks ?kjsyw dke esa gh ns[kHkky esaA** 

 Ldwy NksM+us okyksa dh nj vuqlwfpr tkfr;ksa esa d{kk 1 ls 8 rd 57-3 izfr'kr vkSj tutkfr;ksa 

esa 65-9 izfr'kr FkhA bu nksuksa oxksZ esa ldwy NksM+us okykssa dh njsa] v/;kidksa dh vis{kkd̀r de 

mifLFkfr vkSj Ldwyksa esa dejksa] CySd cksMksZ vkSj vU; 'kS{kf.kd lgk;d midj.kksa dk vHkko] 

yM+fd;ksa ds fy, vyx 'kkSpky;ksa dh yxHkx vuqifLFkfr vkSj cPpksa dks Ldwyksa esa f'k{kk ds fy, 

jksd ikus ds fy, mfpr okrkoj.k dk vHkko bu lHkh detksfj;ksa ds dkj.k izkFkfed f'k{kk ds 

loZO;kihdj.k esa ge foQy gq, gSaA d{kk 1 esa 1000 ukekafdr cPpksa esa ls dsoy 490 d{kk 8 

rd 2004&05 esa igqap ik,A vuqlwfpr tkfr;ksa esa gekjh izfr/kkj.k nj 43 izfr'kr Fkh vkSj 

tutkfr;ksa esa 34 izfr'krA pkgs lafo/kku ds fuekZrkvksa esa izkFkfed f'k{kk ds loZO;kihdj.k  dk 

y{; 10 o"kksZ esa 1960 rd izkIr djus dk ladyi fd;k] ns'k yxHkx  60 o"kksZ ds ckn Hkh vHkh 

bl y{; dks izkIr djus esa cgqr ihNs gSaA 

 

rkfydk 2% lkekftd lajpuk ds vuqlkj Ldwy NksM+us okyksa dk izfr'kr ¼2004&05½ 

 izkFkfed ¼1 ls 5½ izkFkfed ¼1 ls 8½ 

 yM+ds yM+fd;ka  dqy yM+ds yM+fd;ka  dqy 

vuqlwfpr 

tkfr;ka 

32-7 36-1 34-2 55-2 60-0 57-3 

tu tkfr;ka 42-6 42-0 42-3 65-0 67-1 65-9 

lHkh 31-8 25-4 29-0 50-5 51-3 50-8 

 

L=ksr% ekuo lalk/ku ea=ky;] pqus gq, f'k{kk lEca/kh vkadM+s ¼2004&05½ 

nksigj ds Hkkstu dh ;kstuk vkSj vU; lgk;d mik; izkFkfed vkSj mPp izkFkfed Ldwyksa esa izfr/kkj.k 

nj mUur djus ds y, ljdkj us rfeyukMw ds vk/kkj ij lQy] nksigj ds Hkkstu dh ;kstuk pkyw 
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dhA 1995&96 esa] ljdkj us bls 3-34 djksM+ cPpksa dks miyC/k djkus ds fy, 441 djksM+ #i;s [kpZ 

fd,A 2004&05 esa ljdkj us bl ij vkoaVu c<+k dj 1]375 djksM+ #i;s dj fn;k] rkfd 10-56 djksM+ 

cPpksa dks bldk ykHk izkIr gks ldsA 

 

rkfydk 3% nksigj ds Hkkstu dh ;kstuk dk vkdkj&{ks= vkSj O;; 

 fo|kfFkZ;ksa dh 

la[;k 

¼djksM+½ 

O;; 

¼djksM+#i;s½ 

izfr fo|kFkhZ O;;  

¼#i;s½ 

1995&96 3-34 441 132 

1998&99 9-79 1]600 163 

2001&01 10-35 1]030 99 

2002&03 10-36 1]099 106 

2003&04 10-56 1]375 130 

 

L=ksr% ekuoh; lalk/ku ea=ky;] okf"kZd fjiksVZ 

rkfydk 4% ek/;fed ukekadu vkSj Ldwy NksM+us okyksa dh nj ¼2004&05½ 

s yM+ds yM+fd;ka dqy 

1- ek/;fed ¼9&10½ 1-42 

¼57-39½ 

1-01 

¼45-28½ 

2-43 

¼51-65½ 

2- mPprj ek/;fed ¼11&12½ 0-74 

¼30-82½ 

0-53 

¼24-46½ 

1-27 

¼27-82½ 

3- ek/;fed ,oa mPprj 

ek/;fed ¼9&12½ 

¼44-26½ ¼35-05½ ¼39-91½ 

4- Ldwy NksM+us okyksa dh nj 

¼9&10½ 

2-16 

¼60-14½ 

1-54 

¼63-88½ 

3-70 

¼61-92½ 

 

uksV% czSfdV esa fn, x, vkadM+s ldy ukekadu dks izklafxd vk;q oxZ 14&18 o"kZ tks d{kk 9 ls 12 fy, 

gS] ds izfr'kr dks n'kkZrs gSaA 
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L=ksr% ekuo lalk/ku ea=ky;] ¼2004&05½ 

rkfydk 5% izca/k ds vuqlkj lSdUMjh Ldwy 

djksM+ esa ukekadu yM+ds yM+fd;ka dqy 

1- ek/;fed ¼9&10½ 1-42 

¼57-39½ 

1-01 

¼45-28½ 

2-43 

¼51-65½ 

2- mPprj ek/;fed ¼11&12½ 0-74 

¼30-82½ 

0-53 

¼24-46½ 

1-27 

¼27-82½ 

3- ek/;fed ,oa mPprj 

ek/;fed ¼9&12½ 

¼44-26½ ¼35-05½ ¼39-91½ 

4- Ldwy NksM+us okyksa dh nj ¼

9&10½ 

2-16 

¼60-14½ 

1-54 

¼63-88½ 

3-70 

¼61-92½ 

 

L=ksr% Selected Educational Statistics (2004-05) 

O;kolkf;d f'k{kk 

2004&05 ds fy, jk"Vªh; uewuk losZ{k.k ds vkadM+ksa ls irk pyrk gS fd 19&24 vk;qoxZ dh tula[;k 

dk dsoy 5 izfr'kr ,slk Fkk ftlus O;kolkf;d f'k{kk }kjk fdlh izkdj dk dkS'ky izkIr dj fy;k gksA 

;gka ;g ckr /;ku esa j[kuh gksxh fd f'k{kk vk;ksx us 1966 esa ;g dYiuk dh Fkh fd 1986 rd 

lSdUMjh Lrj ds fo|kfFkZ;ksa dk 25 izfr'kr O;kolkf;d f'k{kk izkIr djk;sxkA blds ckn dyUnk; Lokeh 

lfefr dh fjiksVZ us 2000 rd 15 izfr'kr dk O;kolkf;d f'k{kk dk y{; j[kkA ijUrq tSlkfd rF; 

O;Dr fd;k x;k gS] ns'k fdlh Hkh y{; dks iwjk ugha dj ik;kA 

f'k{kk dh ekax dks de djus dh j.kuhfr ds :i esa dh x;haA O;kolkf;d f'k{kk] lkekU; lSdUMjh f'k{kk 

ls vf/kd egaxh FkhA blds vfrfjDr] O;kolkf;d f'k{kk ds Ldwy xzstq,Vl ds fy, jkstxkj ds volj 

csgrj ugha Fks vkSj ifj.kker% O;kolkf;d f'k{kk dh vkfFkZd izR;k;r nj lkekU; lSdUMjh f'k{kk dh 

rqyuk esa vis{kkd`r de FkhA** 

X;kjgoha ;kstuk esa ;g dYiuk dh x;h gS fd ekax&pkfyr O;kolkf;d f'k{kk ds fu;kstdksa ds lkFk 

lk>ksnkjh ij cy nsuk gksxkA X;kjgoha ;kstuk ds nkSjku] 20]000 Ldwyksa esa 2011&12 rd O;kolkf;d 

f'k{kk dk foLrkj fd;k tk,xk vkSj 25 yk[k  O;fDr blls ykHkkafor gksaxsA izksxzke bl izdkj cuk;k 
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tk,xk fd O;kolkf;d] lkekU; vkSj rduhdh f'k{kk esa xfr'khyrk dh O;oLFkk dh tk,A bl ǹf"V esa 

i;kZIr yksp'khyrk dh xaqtkb'k gksuh pkfg,A 

bu lc iz;klksa ds ckotwn] vkSipkfjd iz.kkyh }kjk dsoy 5 izfr'kr tula[;k dkS'ky ,oa izf'k{k.k izkIr 

dj ik;hA 'ks"k 4 djksM+ mEehnokj tks vdq'ky ;k v)Zdq'ky jgs] muds fy, dbZ izdkj dh iz.kkfy;ksa 

dk lq>ko fn;k x;k gS] tSls ukSdjh ij izf'k{k.k] va'k dkyhu dkslsZl] [kqyh ,oa nwjLFk f'k{k.k iz.kkfy;ka] 

lSaMfop dkslZl vFkkZr~ ,sls ikB~;Øe ftuds chpksa&chp iz;ksxkRed f'k{k.k Hkh fn;k tkrk gSA bl ckr 

dh l[r t:jr gS fd dEI;wVj lk{kjrk izksxzke pyk,a tk,a D;kasfd ,sls dkslZ uo;qodksa dh jkstxkj 

;ksX;rk c<+krs gSaA 

lanHkZ 

lkekU; v/;;u & vkaun iakMs] vpZuk iakMs] izdk'kd & fgUnh xzaFk vdkneh 

Hkkjrh; vFkZO;oLFkk & feJk iqjh & fgeky;k ifCyf'kax gkml fnYyh 

Hkkjrh; vFkZO;oLFkk &nRr ,oa lqanje pkan,aM d- fnYyh  

Hkkjrh; vFkZO;oLFkk & MkW- ts-lh- iar MkW- ts-ih- feJk lkfgR; Hkou vkxjk 

Hkkjrh; vFkZ'kkL= & Jh jkejru 'kekZ & fgUnh xzaFk vdkneh 

Hkkjrh; vFkZO;oLFkk & MkW- 'kf'k uk;d] fdrkc egy bykgkckn 

e-iz- dk vkfFkZd fodkl & MkW- 'kf'k uk;d & fgUnh xzaFk vdkneh 

 

 

 


